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Introduction to the EL program
The purpose of this EL Program Guide is to communicate and describe consistent practices that
ensure that all English Learners receive adequate and meaningful instruction that complies with
state and federal laws. The Herman-Norcross Community School has a carefully constructed
process to ensure that English Learners receive the appropriate services and support. The goals of
the program are:
●
To provide language instruction and support to limited English Learners so they can
become communicatively and academically proficient in English; and
●
To ensure English Learners have access to all content necessary for graduation and
post-secondary education and/or employment.

The Core Values of Herman-Norcross Community School and
Mission Statement of the ISD 264 ESL Program
Relationships.
We recognize that in order for our English Learners to achieve success, there must be cooperation,
communication, and understanding among all students, staff, and families. We strive to build
strong relationships between families and school that will enhance the educational experience and
success of all ELs.
All Students Can Learn.
We recognize that English Learners have innate strengths and skills. With our strategic support
and instruction, ELs can acquire social and academic English, enabling them to be successful in
the mainstream classroom, the school, and the community.
A Culture of High Expectations.
We recognize that, to maximize lifelong opportunities for success, English Learners must master
both informal social language and formal academic language. We endeavor to support and
promote English language acquisition and academic success while honoring each EL’s home
language and culture.
A Meaningful and Challenging Curriculum.
We recognize that English Learners deserve equal access to quality instruction. Differentiation
and scaffolding must occur across the content areas to support the affective, linguistic, and
cognitive needs of ELs.
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Acronyms/Definitions
EL

English Learner (The term often used by the Minnesota Department of
Education to identify a student whose first language is not English and
who is not yet academically proficient in English. EL is preferred by
the state because it seems to emphasize the learner.)

ELL

English Language Learner (This term has been retired by the state of
Minnesota but is still sometimes used elsewhere.)

ESL

English as a Second Language (The term commonly used by
professionals and institutions to identify the content area.)

MN Language Survey

All students registering in Minnesota public schools answer the MN
Language Survey (previously known as the Home Language Survey)
located on the registration form.

LEP

Limited English Proficiency (Legal description used by the federal
government and, therefore, also the state government to identify the
student.)

LIEP

Language Instruction Educational Program

MCA

Minnesota Comprehensive Assessments

Academic Language

Generally refers to the types of language proficiencies that are
necessary for learners to perform successfully in academic contexts.
Includes language that is more demanding and complex and is used in
textbooks, classrooms, on tests, and in content disciplines; also known
as CALP

Social Language

Refers to the language of everyday communication in oral and written
forms; also known as BICS

WIDA Screener

WIDA language proficiency assessment used only to determine
eligibility for EL services

ACCESS for ELLs

WIDA language proficiency test used to measure annual growth and for
state accountability
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Legal Precedents for English Learner Programs
Based on numerous state and federal laws, statutes, and regulations, the Herman-Norcross
Community School is legally bound to provide educational equity and access for all English
learners through high-quality language instruction. Laws concerning the education of English
learners state that there can be no discrimination based on national origin; that schools must take
appropriate action to overcome language barriers that impede equal participation by students in
instructional programs; and that English learners must have a “fair, equal, and significant
opportunity to obtain a high quality education and reach, at a minimum, proficiency on
challenging state academic achievement standards and state academic assessments.”

The Learning English for Academic Proficiency and Success (LEAPS) Act - HF 3062
The LEAPS Act revises many state statutes that increase an emphasis on supporting English
Learners. The statute includes a definition and accountability reporting of SLIFE students
(Students with Limited Interrupted Formal Education. The act also includes opportunities for
students to achieve a bilingual or multilingual seal on their High School diplomas if they
demonstrate certain levels of language proficiency on native or world languages. It also promotes
cultural competence and the requirement of educators to be skilled in developing English
language proficiency of their English learners.
Learning English for Academic Proficiency and Success (LEAPS) ACT - HR 3062
Every Student Succeeds Act (ESSA) of 2017
Districts must provide “appropriate language assistance” services to English learners that both
increase English proficiency and enable students to master the same challenging academic
curriculum as non-EL students. Accountability systems are combined to include progress towards
English language proficiency with other academic indicators to emphasize support and services
for English learners. The Act requires a school to inform families about their children’s education
as English Language Learners (ELs). Schools must inform families in an understandable manner
and, to the extent practicable, in their native languages. U.S. Department of Education's official
ESEA Web site
Executive Order 13166: Improving Access to Services for Persons With Limited English
Proficiency (2000)
Federally conducted and federally assisted programs “must take reasonable steps to ensure
meaningful access to their programs and activities by LEP persons,” according to the guidelines
set forth by the Department of Justice.
https://www.justice.gov/crt/executive-order-13166 (full text)
Office for Civil Rights - Enforcement Policy of 1991
This document clarifies enforcement points of an EL program:
1) EL teachers must be adequately trained and be evaluated by someone who is familiar with EL
teaching methods.
2) Exit criteria for students in the program should be based on objective standards.
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3) Schools may not have “no double service” policies. Students who have a need can have both
EL services and special education services.
4) EL students cannot be categorically excluded from special programs, such as gifted/talented
education.
5) All language minority students must be assessed for fluency.
6) Parents are to be provided with information related to school in a language that they
understand.
7) EL students are to receive instruction from qualified staff.
http://www.ed.gov/about/offices/list/ocr/docs/lau1991.html
Congress - Civil Rights Restoration (1988)
If any part of an institution or agency receives federal funding, the entire entity is prohibited
against discriminatory practices. If any part of the organization violates civil rights laws, federal
funding may be withdrawn.
Fifth Circuit Court - Castañeda v. Pickard (1981)
The adequacy of a district's EL program will be evaluated by a three-part test:
1) Is the program based on sound educational theory or is it considered by experts in the field to
be a legitimate strategy?
2) Are the programs, practices, and resources available to implement the strategy effectively?
3) Does the school district evaluate and adjust its EL programming to ensure the effectiveness of
its strategy?
Fifth Circuit Court - Castañeda v. Pickard (1981) (full text)
Supreme Court - Plyler v. Doe (1981)
Under the Fourteenth Amendment, all students have the right to free public education and must be
appropriately served, regardless of their status as citizens, documented immigrants, or
undocumented immigrants. It is not the role of school systems to enforce immigration law.
Furthermore, it is not an acceptable argument to deny educational services to undocumented
students because of the burden it may place on school systems.
Supreme Court - Plyler v. Doe (1981) (full text)
Supreme Court - Lau v. Nichols (1974)
The Supreme Court ruled that districts must help limited-English proficient students overcome
educational barriers through equitable (not equal) access to facilities, textbooks, teachers, and
curriculum.
Supreme Court - Lau v. Nichols (1974) (summary)
Equal Education Opportunities Act of 1974
States may not deny equal educational opportunities to students due to race, color, sex, or national
origin. Educational agencies must take appropriate action to ensure that language barriers do not
impede students' participation in instructional programs.
Equal Education Opportunities Act of 1974 (summary)
U.S. Department of Health, Education, and Welfare - May 25 Memorandum (1970)
This document clarifies a school district’s responsibility towards English learners: “where
inability to speak and understand the English language excludes national origin minority group
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children from effective participation in the educational program offered by a school district, the
district must take affirmative steps to rectify the language deficiency in order to open the
instructional program to the students.”
http://www2.ed.gov/about/offices/list/ocr/docs/lau1970.html
Title VII of the Elementary and Secondary Education Act of 1968
(Bilingual Education Act)
The Bilingual Education Act authorizes funding to support educational agencies who serve
students with limited English proficiency. This funding may also be used to provide professional
development and research opportunities related to serving English learners. The Act was
reauthorized and restructured in 1994 as part of the “Improving America’s Schools Act.” In 2001,
Title VII was replaced in the re-authorization of ESEA and the No Child Left Behind Act, and is
now Title III “Language Instruction for Limited English Proficient and Immigrant Students.”
Title VI of the Civil Rights Act of 1964
Title VI prohibits discrimination by recipients of federal funds against anyone on the grounds of
national origin, color, or race. This has been interpreted to include the prohibition of denial of
equal access to education because of limited proficiency in English.
Title VI of the Civil Rights Act of 1964 (full text)

For further information, see MDE’s Critical Elements for English Learner Program Compliance
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Seven Basic Steps in EL Programming for
Herman-Norcross Community School
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Step 1 – Identification
Identification consists of two parts. The first part is determining the home language of the student.
The second part is determining students’ proficiency in English based on developmentally
appropriate measures. This procedure includes students who are new to the system, as well as
ongoing identification of students who continue in the school system from year to year.
Part 1: Minnesota Language Survey
When a student enrolls initially in the school district, it is important to identify the primary
language of the student. This is true for each and every student. It goes without saying that the
appearance of the student should not determine whether or not he or she is screened for primary
language. Likewise, how the student sounds in English should not determine whether or not he or
she is screened for primary language. In order to ensure that each and every non-native speaker
of English is correctly identified, the district must ascertain the primary language of every
student. The language survey must be kept on file for each student for documentation purposes
and for future reference.
The primary language of a student is routinely documented by districts through the use of the
Minnesota Language Survey. Multiple languages of the language survey can be found on
TransACT. The questionnaire determines if a student:
(1) first learned a language other than English.
(2) speaks a language other than English.
(3) understands a language other than English.
(3) has consistent interaction in a language other than English.
A student who can answer yes to one or more of the questions above is considered to have a
primary language other than English. If it is found, at a later time, that the language survey was
completed inaccurately upon initial enrollment, every effort should be made to ascertain the
correct home language background of the student. In general, the home language does not change,
but families who re-enroll in the district after moving will complete a new language survey with
their re-enrollment paperwork.
A Minnesota Language Survey form can be found in the appendix.
Part 2: Developmentally Appropriate Language Screener
Students who are determined to have a primary language other than English are not automatically
ELs. They are, however, the group of students that should be screened to determine which are ELs
and which are not ELs.
To properly screen students with a primary home language other than English, in order to
determine whether or not they are an EL, the district will begin by obtaining language proficiency
scores in reading, writing, listening, and speaking, using the WIDA Screener, W-APT, or
ACCESS for ELLs 2.0. Refer to the WIDA training website for specific testing procedures and
information.
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Step 2 – Program Entrance
Data collected in Step 1 will determine whether or not a student will enter the ESL program. See
the previous MDE flowchart for procedure.
Identification Criteria
Grade Level

WIDA W-APT

WIDA Screener
online administration

Kindergarten

Does not qualify if students
combined Listening and
Speaking Raw Score is 29 or
higher.

Do not use

Grades 1-12

Do not use

Does not qualify if composite
Score is at least 4.5 with no
domain below a 3.5.

Initial Placement Procedures
After initial identification as an English Learner, the English language teacher will collect and review a
combination of language proficiency data to determine specific student language abilities and needs. This
data will be used in LIEP placement decisions to determine more precisely what amount or type of service
is necessary. The decision may consider:
●

teacher judgment of student language samples (speaking and writing)
●
educational transcripts and records, including additional services for which the student qualifies
parent/family input of language need
●

Minnesota Automated Reporting Student System (MARSS) Data Entry
There are three fields in MARSS specifically pertaining to EL status: Home Language, LEP
Identified, and LEP Start Date. The following MARSS reporting procedures will be completed
by office staff, with the assistance of EL staff.
First, primary home language data for all students, whether EL or not, is required. No student
with a primary language of English or Sign Language will be considered an EL.
EL identified students are eligible for direct services and need to be marked as LEP “yes” in
MARSS. Families have the right to refuse ESL even if their child has been identified as an EL. A
family’s decision to refuse ESL does not change the status of the student; they must still be
identified as LEP “yes”. All identified students must take the annual state proficiency test
(ACCESS for ELLs) unless the family refuses testing.
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A start date is entered indicating when the student began to receive ESL services. The start date
should be the first day upon which the student received instruction in an ESL program. It is not
permissible to simply enter the first day of school if the student did not receive ESL services the
first day of school. If the student begins receiving service, but after parent notification (see
below) is withdrawn from services, the start date in MARSS should be removed. A start date for
ELs receiving ESL must be entered in MARSS annually.
For documentation purposes, the original program entrance data will be kept on file by the EL
teachers.
MARSS English Learner Categories
It is important to understand that there are students who may also be eligible for additional
identification. Once a student has been identified as an English learner, the district must screen
the student for potential identification and qualification for these additional classifications:
●
Students with Limited or Interrupted Formal Education (SLIFE)
The Minnesota LEAPS Act defines SLIFE as an English learner who:
○
Comes from a home where the language usually spoken is other than English, or who
usually speaks a language other than English.
○
Enters school in the United States after grade 6.
○
Has at least two years less schooling than the English learner’s peers.
○
Functions at least two years below expected grade level in reading and mathematics.
○
May be preliterate in the English learner’s native language.
A sample checklist for interviewing parents and students to identify potential SLIFE is available
in the appendix of this program guide, as well as on the MDE SLIFE website page.
SLIFE Identification Checklist

A sample native language assessment can be found at the following link.
Native Language Literacy Assessment

●
Recently Arrived English Learners (RAEL)
A RAEL is an English Learner enrolled in a school in one of the 50 states in the United States or
District of Columbia for less than 12 months.
●
Immigrant Children and Youth
An immigrant student is defined as a student who:
1.
is aged 3 through 21;
2.
was not born in any State or U.S. territory;
3.
has not been attending one or more schools in any one or more States for more than three
full academic years (on a cumulative basis); and
4.
includes students listed as non-English Learner and English Learner in the Minnesota
Automated Reporting Student System (MARSS).
District staff should only request information about a student’s date of birth, place of birth, and
prior school enrollment. The LEA should note in writing that providing the information is not
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required and the requested information will only be used to determine whether the child may be
eligible for programs offered in the district that provide enhanced instructional opportunities for
immigrant children and youth.
●
Migratory Children
A migratory child is defined in the law as a child ages 3-21 who is, or whose parent or spouse is, a
migratory agricultural worker, and who, in the preceding 36 months, in order to obtain, or
accompany such parent, spouse or guardian to obtain temporary or seasonal employment in
agricultural or fishing work. The student may have moved from one school district to another. It
is imperative that districts identify eligible migratory children as soon as possible in order to take
advantage of the support services such as health, legal, nutritional and educational resources that
are available.
●
Special Education
Students in special education both have a disability and are in need of specialized instruction. For
every student who needs special education services, the team develops a document called an
Individualized Education Plan (IEP). MDE provides information on assessment and eligibility
determination guidelines to special education professionals who work with English learners that
can be used where traditional evaluation procedures may not be appropriate.

Step 3 – Parental Notification
Once students with a primary language other than English are identified as ELs – and
subsequently placed in the ESL program – state law requires that the families of ELs be notified
within 10 calendar days of enrollment of the student’s entry into an LIEP.
Translation Services for Parent Contact: In the event that an enrolling student needs translating
assistance, one of the district’s bilingual interpreters/paraprofessionals should be contacted. In the
case that the district does not have an interpreter in the family’s language, every reasonable effort
will be made to assist the family.
Parents have the right to refuse ESL service for their student. If the service is refused, it is
advisable to work directly with the parents to make sure that they understand the purpose of
service and the risk to the student who refuses service. If the parent understands the recommended
EL service and chooses to refuse programming, it is necessary to have written documentation of
this choice. Then, the student must be removed from ESL service. However, the student must
remain listed as LEP in MARRS and take the ACCESS for ELLs unless parents specifically deny
testing in writing, as well.

Step 4 – Service
Students who are identified as EL are served in the Language Instructional Education Program
(LIEP) for ELs. The program is designed to meet varying student needs across English
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proficiency levels. In other words, students at the beginning levels of English proficiency receive
more intensive service than students at the transitional levels. ELs are divided into six proficiency
levels, as seen below. However, beginning in 2018, Minnesota regulations require that ELs be
exited from service when annual ELP Assessment ACCESS composite score is greater than or
equal to 4.5 and three or more ACCESS domains greater than or equal to 3.5. Since WIDA’s
framework doesn’t classify an English learner as reaching grade-level equivalent English
proficiency until level 6, classroom and content-area teachers still have an obligation to support
the language development of ELs who have been exited from service so that they can continue to
develop their proficiency. A start date for ELs receiving direct service must be entered in
MARSS.

Program Model
EL teachers and paraprofessionals will provide services through a combination of push-in and
pull-out models as is appropriate for grade level, proficiency level, individual student need, and
14

building schedule. All instruction will aim to increase English proficiency in speaking, reading,
writing, and listening while also increasing student academic achievement in the core academic
subjects. EL service will be guided by WIDA ELD standards and Can-Do Descriptors and will be
centered around grade-level standards.
.
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Scheduling EL Service
EL staff will work with administrators, classroom teachers, and/or counselors to ensure that all
students needing EL services are scheduled appropriately based on language proficiency needs.
As possible, students will be clustered to assist in making teachers and paraprofessional support
available to those who need it. On-going communication between the various staff members is
important as they work together to plan and carry out an instructional program that is most
beneficial for the social and academic language needs of each English Learner. EL services may
increase or decrease throughout the school year according to communicated need.
Ideal Service Weekly Times are Minimum Recommendations
Proficiency
Level

Level 1
Entering

Level 2
Beginning

Level 3
Developing

Level 4
Expanding

Level 5
Bridging

Level 6
Reaching

K-1

40-60 min

40-60 min

25-40 min

25-30 min

exit and
monitor

mainstream

2-5

60-90 min

60-90 min

30-60 min

30 min

exit and
monitor

mainstream

6-8

3-4 periods

2-3 periods

1-2 periods

1 period

exit and
monitor

mainstream

9-12

3-4 periods

2-3 periods

1-2 periods

1 period

exit and
monitor

mainstream

Teacher Training and Support
Training on cultural awareness, instructional strategies, and translation assistance will be given by
the EL teacher at the initial meeting with the classroom teacher. At this time, the classroom
teacher will receive information about the student’s English Proficiency levels and appropriate
classroom and testing accommodations and possible interpreting needs of the family.
The EL teacher and the mainstream teachers will be in regular communication about the ELs
throughout the school year. Communication will center around student progress as well as
language-centered teaching strategies to facilitate learning and growth. When appropriate, the EL
teacher will share information with other staff about students’ background and/or home lives that
may be affecting their school lives. EL support staff members are an integral part of this
collaboration.
The EL teacher will offer targeted professional development to meet specific needs of staff to
assist with classroom and content teachers’ responsibility to make grade-level standards and
content accessible and comprehensible for ELs.
Student Placement and Evaluation
Research has shown acquiring Academic English is a long-term process. Specifically, students
ages 8 to 11 years old with two to three years of native language education took five to seven
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years to test at grade level in English. Students with little or no formal schooling who arrived in
the United States before the age of 8 took 7 to 10 years to reach grade-level norms in English
language literacy (Thomas & Collier, 1997). For this reason, ELs need to be looked at on an
individual basis with special consideration given to grading, intervention, and placement
decisions.
Grading English Learners: It is very important that classroom teachers take an individualized
approach to teaching, assessing, grading, and promoting English Learners. High standards are
essential; however, reasonable and flexible grading policies must exist. To be fair to ELs at
different proficiency levels, grading modifications are generally needed. This means that students
at beginning proficiency levels should be graded pass/fail, or progressing/exempt, with care taken
to establish appropriate goals and objectives. Those at the intermediate level be graded against
their own progress. ELs at the advanced and transitional levels should be graded using
mainstream norms, but with continued language supports so as to ensure success.
Performance-based assessment is also a viable grading method for English Learners. The Office
for Civil Rights takes the position that this is the classroom teacher’s responsibility.
Testing Students: The school system will follow the state’s assessment guidelines for testing
English Learners for state-mandated testing.
Recently Arrived English Learner (RAEL): A RAEL is a K-12 student who has been identified as
an English learner in Minnesota and who has been enrolled in a school in one of the 50 states in
the United States or the District of Columbia for less than 12 months at the time of testing. A
student can only be identified as an RAEL one time. Starting in 2018, all RAELs must take the
appropriate Mathematics, Reading, and Science MCA or MTAS and all domains of the ACCESS
or Alternate ACCESS for ELLs. There are no testing exemptions for RAELs.
Year 1 RAELs are not included in any test-based accountability indicators but are included in
other accountability indicators.
Year 2 RAELs are not included in the Academic Achievement indicator but are included in all
other accountability indicators.
Year 3 RAELs are included in all accountability indicators.
For a complete overview of exemptions and accommodations for English learners, see the English
Learner section of the Procedures Manual for the Minnesota Assessments.
Promoting/Retaining English Learners: Students should not be retained, even though they might
not be on grade level, because of a language barrier (Title VI of the Civil Rights Act of 1964).
Neither retention nor social promotion can close the gap alone. Effective programming must
include accessibility to grade level content and standards, appropriate interventions, effective
instruction, collaboration, encouraging pre-kindergarten, as well as empowering families to be
involved with their child’s education and encouraging the development of L1 language and
literacy skills at home. Recognizing that each EL’s situation is unique and requires a different
approach, EL teachers should be an integral part of any decision-making team.
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Grade Placement of English Learner: Placing ELs at a lower grade because they do not speak
English may be considered against their civil rights. Students should be placed in a grade level
appropriate to their age within one year. Any variation must be determined by looking at a
variety of materials and conferencing with parents and teachers. This process must be
documented and maintained in cum files.
Referrals for Special Education Services: The normal process of second language acquisition and
acculturation should never be confused with learning disabilities or cognitive processing issues.
Any special education referral requests should follow the district’s established procedure,
including the use of instructional interventions, and should also include a language assessment in
the student’s first language if appropriate. There is no established minimum years of service
necessary prior to a referral for Special Education. If an LEP student is identified as needing
special education services once a thorough evaluation has been made using both languages, the
IEP should take into account the second language acquisition process and the cultural background
of the student. The EL teacher should be involved throughout this process.
Gifted Education: ELs who are also exceptional students must have equal opportunities to
participate in programs designed for gifted students. ELs who qualify for gifted education must
receive those services under the same provisions and programs as nonELs. Districts need to
identify evaluate and properly place those EL’s who qualify for gifted services, as provided by
law.
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Step 5 – Annual Progress Evaluation
Ongoing assessment will determine continued EL identification and movement from level to level
within the EL program. ELs participate in statewide English language proficiency assessments
(ACCESS for ELLs).
At the end of each school year, EL teachers will collect appropriate assessment and observation
data for each EL to better understand the student’s achievement. This should include English
language proficiency assessments (ACCESS for ELLs), state content assessments (MCAs), other
content assessments, and observations from classroom and EL staff. Analysis of this information
will direct service for the following year.
Refer to the WIDA training website for specific ACCESS for ELLs testing procedures and
information.

Step 6 – Exiting EL Service
ELs who reach a level of English proficiency that no longer prevents them from fully accessing
the curriculum may be exited from the EL program. Exiting a student from EL programming is a
decision based on student achievement levels from the WIDA ACCESS for ELLs 2.0 Assessment
as outlined below. If an EL is to be exited from services, the EL teacher will complete
appropriate paperwork including documentation for the student’s cumulative file and notification
for the family.
Guidelines for exiting include:
●
The student must be exited from EL services if achieving an overall composite score of
4.5 or greater and a score of 3.5 all domains (Listening, Speaking, Reading, Writing) on the MN
ACCESS 2.0 Assessment.
●
The student may be exited from EL services if achieving an overall composite of 4.5 or
greater and a score of 3.5 or higher in at least three domains (Listening, Speaking, Reading,
Writing) on the WIDA ACCESS 2.0 Assessment.
○
If the school district determines not to exit the students from EL services, the district must
use additional EL exit criteria*. If additional criteria is used to determine continued service, the
evidence used to make the decision will be placed in the student’s cumulative file.
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EL Exit Criteria Decision Tree
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Additional EL Exit Criteria
Domain

Allowable Assessments

Reading

●
●

Teacher developed formative assessment
Locally used reading assessment that assesses reading comprehension

Writing

●
●

Teacher developed formative assessment
Student work samples evaluated using the
○ WIDA writing rubric or WIDA performance definitions for writing
○ Minnesota Test of Emerging Academic English (TEAE) writing rubric

Listening

●
●

Teacher developed formative assessment
Student interviews or classroom observations evaluated using
○ WIDA performance definitions for listening
○ Minnesota Modified Student Oral Language Observation Matrix (MN SOLOM)

Speaking

●
●

Teacher developed formative assessment
Student interviews or classroom observations evaluated using the
○ WIDA speaking rubric or WIDA performance definitions for speaking
○ Minnesota Modified Student Oral Language Observation Matric (MN SOLOM)

Gathering classroom performance evidence
In addition to collecting evidence regarding a student’s English language proficiency, districts
must also examine a student’s performance in the content classroom. Districts may use classroom
observations to determine whether or not a student is prepared to be successful in the content
classroom and whether or not language is the reason that the student is or is not prepared to be
successful in the content classroom. Districts may also examine a student’s grades and recent
examples of student work to determine if there is evidence that a student is struggling to meet
grade level expectations due to a need for ongoing English language development instruct.
Educators should record and explain their rationale while evaluating this evidence. Any decision
made using this evidence must be documented and the rationale used to make the decision to exit
or retain a student must be articulated in any documentation. Documentation must be kept in a
student’s cumulative folder.
It is crucial that only English language ability be considered and content area skills not impact the
decision (e.g. ability in math or reading due to factors other than English language ability).
Scores from the Minnesota Comprehensive Assessment (MCA), the Measures of Academic
Progress (MAP) test, or any other standardized content assessment must not be used to determine
the need for continued instruction in an LIEP since those assessment were not developed to
evaluate a student’s language ability.
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Step 7 – Reclassification
Upon exit, a student must be reclassified in MARSS to LEP No. Ideally, eligible students will be
exited from the EL program at the end of a school year and will not be assigned a start date for
services in MARSS at the beginning of the following year. However, if a student is exited from
the EL program any time during the academic school year, the student remains marked as LEP in
MARSS and must take state language proficiency assessments (ACCESS for ELLs). EL teachers
will communicate changes in LEP status to the MARSS coordinator at School Office.
Required Monitoring Under ESSA Title III Guidance
Once ELs have successfully met the required exit criteria that has been set forth by the Minnesota
Department of Education and have officially exited from the EL program, ESSA regulations
require that these former English Learners be monitored for an additional four school years. EL
staff will monitor, and perhaps check in with, these former English Learners. If it is determined
that the student is not performing as expected and that the student’s English language proficiency
is playing a part in the struggle, reentry into the EL program may be considered.
Former English Learners J-1. ESEA Section 3121(a)(5) requires that LEAs report on the number
and percentage of ELs meeting the challenging State academic standards for four years after such
students are no longer receiving Title III services. To meet this requirement, an LEA must report
to the State on the academic achievement of an EL for each year of the four years after such
student has achieved English language proficiency and no longer receives EL services. These data
must include results on content assessments for reading/language arts, mathematics, and science.
The students included in this reporting must include all former ELs served by the LEA who have
achieved English language proficiency and therefore no longer receive any EL services.
https://www2.ed.gov/policy/elsec/leg/essa/essatitleiiiguidenglishlearners92016.pdf
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Staff Responsibilities
Classroom Teachers
Classroom teachers have primary responsibility for providing core instruction for all students,
including those who are learning the English language. Fulfilling this responsibility means
utilizing appropriate strategies and supports within the classroom to make grade-level learning
accessible to ELs across proficiency levels. In addition, MAES uses the Response to Intervention
(RtI) model, which assumes that the needs of at least 80% of our students are met in the
classroom. Students requiring more time and assistance in the core areas receive additional
interventions throughout the school day.
English Language Licensed Teacher
EL licensed educator(s) provide(s) services for students who are identified as English Learners.
The EL teacher(s) provide direct English language instruction to students in four domains of
instruction: Speaking, Listening, Reading and Writing. The EL curriculum and programming is
aligned with the district's learning targets, based on the Minnesota Academic standards, and the
WIDA national standards. The goal of the EL program is to provide meaningful access to
grade-level learning so that students can become fully proficient in the English language and gain
the background knowledge necessary to meet the Minnesota Academic Standards, as all students
are expected to meet. EL teachers collaborate and communicate with other stakeholders in order
to advocate for their students.
Responsibilities of the EL teacher extend beyond direct instruction. The EL teacher is also
responsible for:
●
ASSESSMENT:
○
Administration, evaluation, and reporting of the WIDA entrance screeners and ACCESS
for ELLs annual mandated testing.
○
Coordination of appropriate accommodations for ELs for high-stakes standardized testing,
including annual MCA assessments, FAST assessments, and ACT testing.
○
Organization, administration, and reporting of language assessments for bilingual seals
and certificates.
●
COMMUNICATION and COLLABORATION:
Working with the building secretaries, counselors, administration, and district-level
○
student data specialist to appropriately coordinate information for student data and scheduling.
Involvement with a variety of district- and school-level committees and teams, including
○
Literacy, Student Support Team, World’s Best Work Force, and Data (at a district, building, and
grade-level perspective).
○
Besides being on district PLC teams, the EL teachers are also involved in other on-going
and regular collaboration. This includes:
■
collaborating, conferring, and meetings with EL Staff
■
attending the MDE’s coordinators’ meeting, the annual MELEd conference, and other
topic-appropriate trainings and webinars.
○
Participating in parent-teacher conferences, as it pertains to EL students
○
Consultation with administration, classroom teachers, and staff to provide cultural and
linguistic information and support strategies as needed.
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○
Sharing EL best practice with the staff and providing staff development trainings.
○
Advocating for the EL students and families.
●
FAMILY CONNECTIONS:
○
Communicating with families and building relationships to create a supportive
environment where families take a role in the education of their children.
○
Organizing and facilitating opportunities for family involvements, including “Cultural
Connections” meetings and the annual EL Family Night.
○
Assist with the coordination of bilingual parent-teacher conferences and other necessary
meetings..
○
Assisting families and bilingual staff to locate and connect with community resources and
supports.
●
INSTRUCTIONAL MANAGEMENT:
○
Maintaining accurate and up-to-date EL records including, parent communication
paperwork, schedules and service lists, progress monitoring data, and MARSS information.
○
Monitoring students who have passed the ACCESS and have exited the EL program for an
additional four school years to assure that the student is being successful and that their struggles,
due to English language proficiency, are not suggesting that they be re-entered into the EL
program.
○
Budgeting and purchasing of quality curriculum materials for the EL department.
●
SUPERVISION:
○
Supervising and collaborating with EL paraprofessionals and liaisons through constant
communication and team planning.
○
Creating and regularly reviewing schedules to be sure that students are being supported
the best way possible.

The district’s EL support staff also endeavor to assist students with English language development
and grade-level content. The staff works in cooperation with EL and classroom teachers who
provide guidance and supervision. EL support staff may assist English Learners within a large
group setting, in small groups, or individually. They are a crucial member of the LIEP team
responsible for understanding appropriate instructional strategies appropriate for each EL
proficiency level to facilitate learning across the content areas. Support staff members
communicate and collaborate with EL, classroom, and content teachers on a daily basis.

Family Involvement
Family involvement is a key component of the programs and services of English Learners.
Therefore, district staff will work closely with EL families to enrich the educational experience of
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ELs in the district. Programs and services directed toward families enable them to further support
the education of their children and to feel comfortable and confident in navigating and contacting
school staff. These efforts enhance relationships and communication between home and school.
Many EL families require support in their native language. Bilingual Spanish interpreters are
available for over the phone or in person interpreting, as well as translating of school letters,
newsletters, and forms. School staff will make every effort to provide families with
content-specific parent information when available. In situations where languages other than
English or Spanish are spoken, the district will make reasonable efforts to communicate with and
involve these families.
Other programs and services include: parent-teacher conferences, student attendance follow-ups,
guidance in accessing school resources, parent support for school and district meetings, family
engagement meetings, and family nights specifically for ELs and their families. Furthermore,
district staff will endeavor to inform families of available community services/supports such as
adult ESL classes, GED preparation, and others as needed.
For clarity regarding SEA and LEA civil rights obligations to limited English proficient parents,
see the U.S. Departments of Education and Justice Joint Dear Colleague Letter of Jan. 7, 2015, at
Section J. (http://www2.ed.gov/about/offices/list/ocr/letters/colleague-el-201501.pdf).

Consultation with Non-Public Schools
The school district provides annual consultation with nonpublic schools that are located within the
district to determine need. In the event that a local non-public school responds with concerns
about potential English Learners in their schools, a district EL teacher will consult with these
schools in a timely manner. This includes: acquiring a Minnesota Language Survey for the
student that documents a language other than English, administering an initial language
proficiency screener, and providing basic information about best practice for English Learners.
Copies of Language Survey and assessment data will be maintained for documentation by the EL
teacher.
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